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ABSTRACT '
In July 1973, the New Hampshlre Schoal Union 58 began
operation "of its Experlme'tal School (ES) Project One of 10 projects
nationwide which make up Project Rural, ES's aim was to develop "a
community-centered schvwol" which utlllzed available human and natural
resources to foster positive attitudes toward learping, provided

. individuals with basic,6skills which enable them to realize personal

goals, and utilized community resource facilities as a basis for

lifetime learning oppgrtunities. Project components were "

administration, in-hqguse level I ~evaluation, and instruction. There
were 3 instructional/components: career/vocational education, .
language arts, and nv1ronmenta1/outdoor education, as well as adult
education. An in-sefvice training program was conducted to provide
practicing educatoys with the opportunities to enrich their learning
and to expandgtheifr awareness of new practices‘and techniques in
project related cpmponents.: Since May 1975, .a teacher recertification
staff develop program has been operated hy Union 58. The ES
project's in-gerfice workshops, minishops, skillshops, visitations,
and staff t;zin ng activities complimented the local ' program ard

provided teachgrs with the opportunity. to gain ‘c ours/of credit

toward their pfofessional recertification. (NQ)
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Rochester, New York, in 1971.
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State University laboratory schoolj has supervised student teachers
at the University of Rochester; has-founded Educational Research

Associates and as projects director was directly igvolved in class-
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a classroom simﬁlation game and a grades 4-6 economics film series;
and has been Director of tle Union 58 ES project since its inception
in July 1973

Dr.»Ppters has written several published articles; has
developed curriculum guide and resource guide materials for sekeral
ERIC clearinghouses; haé been inducted into Delta Tau Kappa (Florida
State University) and Alpha Kappa Delta (University of ‘Southern
’_Calirornia); has been a bast member of the Instructignal Media
' Advisory Committee of the National Council for the Social Studies
‘(NCSS); has received a Merit Award from the Nationsi Council for

_Geographic Educétion; and is currently a member o;/the Curriculum

. Committee of NCSS. Toa0ng ctober 1975
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STATEMENT ~ "
The overall p ge of in-service programs is to provide ’

practicing classroom teachers resource personnel, .and bulldlng/
system level adminigtrators with quality training which 1) .
develops their awargness of new practices and techniques, , 2)
exposes pfactition rs to fhe 'how-to-do-its' of their,gréfession,
3) provides social/interaction situations, 4) allows for the
exphénge of ideas jand gxperiences, (}) provides the'opportunity
for skills development/application, 6) provides for exposure to-
and interaction ith new instructional equipment and materials,
7) directly involves educators in the process of inst ti;gij
programn developqent,'and 8) provides the opportunity to use
teachers/staff ﬂersonnel/administrators as resousce people to
other educators; using the resource person's expertise and skills
in instructional situations.

The structure and purpose of in-service training can provide
teachets/staff personnel/administrators with direct enrichment
and learning experlences, _with vicarious enrichmentﬂhnd learning
experiences, and/or with’ exposufe to resource people in the field.

The in-service program can take the form of 'how-to-do-it'.
workshops, conferences, building or system level meetings, guest
' speakers, visits to other classrooms/buildings both near-and-far,
field trips into both the natural and social environmental
surroundings, summer session aﬁd/or eveniné courses, educational
television courses (i.e., Sunrise Semester) and/or travel. SEE
DIAGRAM I S

In-se;vicp training programs can be tied into the day-to-day
development Br instructional materials and programs, can serve the
periodic and special needs of ediicators, can be employed for
purposes of exposure to new equipment and materials, and can be
used to bring teachers and administratore - teachers and teachers -
admlnistratOrs and admlnistrators together for purposes of social
'interaction/group training/or the exchange of ideas and experiences.
SEE DIAGRAM II T~
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DIAGRAM II  IN-SERVICE OBJECTIVES
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~
- "~ CASE STUDY
- () ‘ .

In July 1973, the New Hampshire School Union 58's NIE
funded EXPERIMENTAL SCHOOLS- project became operational. This
project is one of Q) projects, nationwide which makes up
Project Rural.

As stated g8 five yrar plan, the project's central
theme is’%% develop "a comﬂ ty centered school which:

a. utilizes available Muman and natural resources to foster
____positive attitudes toward/learning.

provides individuals with basic skills which wlll enable
Ralize personal goals.

izes communlty resource facilities as a basis for
g3 ing opportunities” .

Thua///ﬁe overall purpose of the ES project's in-service
_program is to provide practicing educators with the
opportunities to enrich their learning and to expand their

e
L

awdireness of new pra s8/techniques in project related

. components - so that fhe- better utilize available human

‘and natural resources, prov1da indi |

and utilize community resource facilities.for lifetime learning
opportunities; to help students learn and to see the relevancy

of their educational experiences to their day-to-day lives and

to future plans. '

The Union 58 ES project conéists of an administration
component, an in-house level I evaluation component, and three (3)
instructional components; career/vocational education, language
arts, and environmental/outdoor education, as well as adult
education. .o -

S8ince its :irst operational Year, the local ES project has
strived to achiéve the following component objectives - as stated
in the managanQt-by-obJectivgs format of the project's plan.

.\()(\;?
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Caresr/Vocational Educ:zion ] L TN

1. Provide for a perceptual enrichment process to
acquaint students with awbroad spectrum of present and futur
enploymept opportunities. EI

2. Provide both in-service and on-the—dobj§rai \
opportunities which will énhance skills developnent in a var1ety
of occupatlonal areas. !

"3. Incorporate human’ and natural resources into the
curr1cu1um. ! _ \

-

Language Arts

1. Develop a Language Arts curriculum which insure
individual responsibility apd accountability for his/her ~ -
learning activities and decisions.

2. Develop learning situations which allow for /and
encourage individual self\?acing on a lxmited selected actiwif;
basis.

. 3. Relate the age Arts curriculum to the needs of °
the individual student. ) ‘
\

Environmental/Outdoor Education .

1. Provide K-12 classroom and on-site learning activities
which will develop individual's percepti?ns of the natural environ-
ment and man's relationship .to it.

2. Provide K-12 clasgroom and on-site learning activities
which will develop the individual's skills in communications,
decision making, and problem solving and will develop a sense of
SELF - as related to social interaction situations.

7
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In designing its in-service tralning program, the ES project

director and adm1n1strat1ve COUNCIL sought to develop a vehicle

" which not only serviced the needs of classroon teachers\but also

prov1ded opportunities for their direct 1nvolv¥ment in awareness.

‘¢ evelopment, exposure to new programs, skills development program '
evelopment and classroom testing technlques.

“

In order to involve teachers in the onagoing process of
, program development, a series of workshops and visitations were
outlined and conducted: The purpose of the v1sitatlons is/was
" teacher exposure to,others who are/were already 1nv91ved in
worklng with career/voé‘tlonal educat1on, language arts, and
-~ environmental/outdoor education program devglopment and/or revision.
‘\"\
The workshops are/were planned to expose feachers to resource people
-
who would instruct them in techniques of. prgsentation, materials
1dent1f1cation and/or mater;fls construct1on, curriculum deVelopment

and lesson wr1ting, and 'ho -to-do~1t' activ1ties/projeots for
students. ' S v g S

v

There are everal d1fferent types of 'workshops' whioh ‘have
been developed and employed by the prodect staff. o .

'

WORKSHOPS. The project's concept of workshop 1nvolves a
varlety of organ1zat1onsl strategies and stated purposes. ft _

Workshops are usually day-Iong or half-day (release time) ‘
sessions which provide opportunitles for skills development,
materials construct1on, and 'how—to-dojdt' techniques. Summer ,
workshops are usually oriented toward, lesson development and ~
‘curriculum wr1ting. ) ///; , .

e .

MINISHOPS/SKILLSHDPS. By definition, these act1vities provide
for enrichment experlences. ey are usually scheduled for after
school hours, on Saturdays, or during school vacations. The mini
shops (usually two hours Yong) are con/erned with materials . °
introduction and 'how- -do-its'.,’?ﬁe skillshops are geared toward
'skills enrichment and are usuallvkschedulod as follow-ups to _
workshops. // ) / | ”
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/ STAFF TRAINING. The environmental/outdoor education
component provides for a volunteer teacher outdoor education
staff,. This staff, working with the EE/OE coord1nator,
schedules - conducts - evaluates weekend daytr1ps (oﬁe day
hiking trips) and overnight. camping/hiking trips for students -
in.grades six through twelve.
. " The OE staff members receive leadershlp train;ggb first
///)f—gfd!?§ﬁm~1ngz etc. from the Appalachian Mountain Club (dMC),
' from paid consultants, and/ar from fellow experienced sthff
members. Thls tralnlng is provided to. the staff on weekends,

after sthool, and/or durlng @pe/’ummer nonths. °

shops and/or m1nishops - a8 well as sk1llshops - can
b///eed as pre-program dewelopment activities and post-program
development activities as well as training activities which are
applied to teacher training and enrichment during the program

.

/
In the career/vocatlonal education and env1ronmental

education components a‘stated strategy of lesson card developmént
was devised which dlfrered from the strategy employed in the
development of communicatlons skills lists., All three component
areas and related staff had been charged in the project's five

" year plan with the development of instruc%ional TORTans.
© 7 {

) l Career/Vocational Education. ,i;;inning in September 1974,
n

the career/vocational education coordinator conducted a.series
of awarenesa/exposure workshops - later to be followed up with
mlnlshops and skillshops. \
Teachers were introduced to newly developed career edutation
materials at the same Qdme that they were being formally
introduced to :career education as a concept and as an operdtional
reality. The project's first efforts in tegpher awareness were

to introduce them to the career clusters - as developed and

' 2010




promoted by the Department of Health, Educatlon, and Welfare -
Washlngton, D.C. . , -

Durlng the course of the 1974-1975 school year, teachers
were directly involved iy writing and classroom testing
instructional lesson cafds. 'At the end of the 1974-1975 school
year a total of eightysfive (85) Kindergarten through grade six
ZK-6) career awarenessg lessons had been developed.

During the months)of July and August (1975), these lessons
were typed on ditto masters, run off, and assémbled into a
teacher resource guide. . Copies of this guide werd duly
, distributed to teachers at the beginning of the 1975-1976 school
year in September at teacher o§1entatlon.

WORLD OF WORK \ L GRADE RANGE: 6

CONCEPT: To Devel Stuqent Awareness of Others and Qccupations

purpose of this lesson is to acquaint sfudents
th some occupations in the marketing field.

LESSON: class days - 30 minu es per class .
GETTING THE GOODS TO USERS (rllmstr1p)

Follow-ug dlscu881ongg). What is supply and demand? How
0 supp emand effect us? What is a producer?

What is a consumer? How does a salesman earn a comm1881on?

//// What is advertising?

MATERIALS: . Career Avexeneg; Progream - Marketlngrdnﬂ'D1Btr1but10n
- Salesmenjand,éeleswomen in Retgll Stores

. Supermarket Workers

. Service Station Workers

+ Dairy Prodiuct Delivery

. Drug Store Workers " ;
o Qur Interdependence on Transportation WOrkers

°MM )11 k . b N




SUGGESTED ACTIVITIES: . ; - "o

. Visit retail stores, dairy farms —and transportatlon .
service facilities. o~

. Investigate wnolesalers and the‘products they sell..

. Idvite guest speakers into the classroom. : ..

. Students brlng examples of advertlslng to class and B
discuss.

. What makes/;ood advertising? o .
¢ X ' ‘

Language Arts. In order to involve classroom teachers in- the
process of currlculum develobment for grades one through twelve
(1-12), there was a need to create an 1n~serv1ce format suited
to busy schedules. * : .

The approach used was to conduct smfil group meetlngs*to be
held both during school hours on a release time basis and after
school. : ;' '

. Rather than involve teachers in a lengthy process of
curriculum development it was decided that a skllls list would . R
be developed for each grade - one grade at a tlme. Thus, second -«
grade teachers were involved in writing - and later reviewing -

a skills list Just for the second grade. At a later time, all
teachers, were involved in coordinating the grades 1-12 lists for
purposes of integratlon and sequence. . ’ .
In order to develop a series of skills lists which would.
constltute the basdis of a continuous, 1ntegradg:&;ndisequential

) communications skills orgen d language arts program it was

Jecessary to begin by introducing teachers to a wide vafiety of
materials and to resding consultants who spent several hours \
outlining basic skills developmént/enrichment*processes for grades .
1-12. With this_knowledge in hand, the teachers and the component '
coordinator carefully analyzed the leveled reading Series and
identified YWasic skills at each grade level. e

. .
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SAMPLE SKILLS LIST
GRADE 2

I.<READING SKILLS
A. Phonics and Word Attack Skills

y - 1. Know consonants taught in the flrst grade '
e 2..Know word families
3. Know long.vowel sounds
4, Know three letter.initial consonant blends
5. Understands concept of syllable ETC..

B. Word Recognition ) ’

. 2 .
1.- Recognize 220"Dq$ch,words

g 2. Recbgnize conpounq words EIC.

. S -
C. C prehension Skills
1. Finds the main idea in\%he story
2. Predicts outqones from facts and events in the story
- 3. Uses picture ‘and word clues ETC.

D. Literature and Reading ‘ \*\\

1. Enow the difference between a poem and a short story
2. Can follow and remember the plot sequence

L . e, .
II. WRITING SKILLS (J. . ~"§ \ “ . ///_
A. Pormal Writing ' : “ ' '
B. Creative Writing . T ' ~

-

III. LANGUAGE SKILLS

A. Mechanics .
B. Dictionary Skills
C. Hand Writing

.~ IV. ORAL and LISTENING SKILLS
A. Speaking Skills' . \ oo
B. Listening Skills RIAR I

.




- Environmental Education. In the summer of 1973, the
voluntser outdoor educapion staff received leadership skills
training at the Pinkham Notch site of the Appalachian Mountain
Club (AMC) - located at the bsse qf Mts. Adams, Jefferson, and
Washington. Thus, the project's weekend camping/hiking program
for students in grades six through twelve became operational in
September 1973. ° '

Durlng the course of the 1973-1974 school year, the
organlzatlonal format of the K-12 EE awareness program was
established - with the creation of EE lesson cards by teachers
and stueff members. From September 1974-June 1975, teachers
wrote EE lessons and tested them both in the classroom(s) a?d
outdoors. P .

In order to assist teachers in the development of lessons,
theﬁggzponent's coordinator conducted a series of awareness/
exposure workshops for teachers; to introduce. them to EE concepts
and programs, to expose them to 'experts' in EE, and to investi-
gate the wide variety of instructional equipment and materials.

As a rollow;up to these workshops, teachers were involved
in the writing of lessons, were taken on environmental awareness
orientation field trips and nature walks, visited other progranms,
and took part in conferences/meetings conducted by EE groups.

Currently, grades 7-12 teachers, meeting in small groups
with the component's coordinator, ' are developiné lessons for
classroom and outdoor use.

Lessons are compiled into teacher resource guides and
distributed to Union 58 faculty/staff members.

\

SAMPLE EE LESSON
GRADE &4

CONSERVATION EDUCATIOR - GRADE RANGE: &4

CONCEPT: People Need To Work Constantly To Conserve Natural

Resources

STATEMENT: Because natural resources are finite, MAN must® conserve
these precious commodities. He must plan to 'harvest’

!
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these natural orops and devise ways by which he can
manage their use. .

LESSON: 10-15 class days-- 30 minutes per class Ui

I. What Is Conservation (filmstrip) = A f

Follow-up discussion: What is, conservation? Howlis
ependent upon 801l-water-forests—mincrals?
What are non-renewable resources? Give some sxamplqé
’ Why. must non-renewable resources be managed: and
conserved? S ‘

- ‘ H
e

II. The Su ly Efilmstrip) o ‘ R
The Demand (filmstrip) , !
Balancing the Supply and Demand (filﬁstrip)

t

f Follow-up discussion: Human consumption of natural ,
/ resources. Human use of natural resources. How
does a large world population effect the conservation
of non-renewable and renewable natural resources?
* What are synthetics? Give some examples.

1 III. Using Our Minerals Wise grilmstripg
/ sing Our Forests Wisely | filmstrip

gollow—uﬁ discussion: How important are minerals to
. life on ive some examples of Earth's minerals).
~How does MAN use minerals? In what ways do forests '

serve life on Earth? What is reforestation? . Why is
it necessary? \'

»

SUGGESTED ACTIVITIES:

P . . Students collect mineral samplss. Supplement collections.
with research reports.

3

« Students go on dsytrips - collect mineral samples'
. Students collect samples of syntnctics”

= . Students make tabletop scenes of natural resource
. utilization and conservation. 4//)
. . L .
.

. Draw maps of specific ‘countries and the world -
research the topic of population - locats population
. ‘ centsrs. \
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COMMENTS

Since May 1975, Unionf58 has been operating a teacher
recerﬁifioation staff deve opment program. The ES projegt s
1n-serv1ce workshops minishops, skillshops, visitations, and
staff tralﬁlng act1v1t1es compliment the local program and
provide teachereﬂw1th the opportunity to gain clock hours of
oredlt toward their professlonal redertlflcation.

The State of*New Hampshire, while reta1n1ng the authority 7
to 1nit1a11y certify teachers/adm1n18trators has delegated
responsibility for the periodic recertificatiorn of its teachers/
administrators to the local sgchool districts/unions; namely, to
the severel superintendents-d?-schoo1.

According %o the Union 58 staff developrment plan, each

classroom teacher must accumulate a total of one hundred (100)

approved clock hours of credit within a.three year period. At
the building level, the prinoipal‘runctions as staff development

. advisor to each and every staff member. At the ES project level

the project director functions as advisor to the project's staff.
The superintendent-of-schbols serves as staff development advisor

"to each of his administrative assistants.

With this staff development format in-place, the ES project's
in-service training proéram has come to take on new importance
and meaning for all teachers in Union 58 i+~ plus many teachers
from outside the union. .In addition to providing awareness of- and
exposure to facets of career/vocational education, langusge arts,
and environmental/outdoor. educatlon for purposes of program develop-
ment and implementgtion, the project 8 enrichment offerings also
prov1de teachers the opportunity to gain recertlfication credit. '

Initially, our ES prbﬁect workshops were conducted on a
"teacher release time basis - whereby all teachers were required
to attend the activities planned. For workshops, minishops, and
ekillshops offered on qeekends, during vacations, or in the summer

" months, each participant was paid a stipend of twenty-five dollars

per'aay; It was felt that the project needed an incentive to get
teachers to become involved in in-gervice training.

i) 16 .o ®




With the advent of the-Union 58 staff development
program, many teachers now ‘have a new motivation for
participating in project-related, in-serVice offerings -
on a completely voluntary basis/ Sinde May 1975, the
project has decreased the number of teacher paid workshops
and has orfered.activities a:%er school - rsther than on
a release time basis during the school day. The te&acher
particfbation has increased; evidence of internal mo¥ivation.

! | .
— _ (

In-service programs; content and resources, should
service the classroom teacher, service personhel, and
admf!&strators who, in turn, service the abilities, interésfs,
" and needs of students. Because practicing educators are
engrossed im their day-to-day tasks for the better part of any
given calendar year, there is a need to meet their concerns
and needs on a day-to-dsy and need-by-need bisis rather than
having them wait to ask their questions and to receive théir
answers only during the non-school months (July—August) when
summer session courses are offered.

/
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